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Middle and high school literacy
Setting students up for success

By Kathleen Richards

For today’s middle and high school students, the importance of becoming
skilled readers and writers cannot be understated. Written language is an
essential tool that allows for asynchronous communication, allowing
information and ideas to be shared in a way that transcends space and time.
Essential reading, writing, and analytical skills are prerequisites for higher
education and careers that will enable students to thrive in life. These skills
are developed over the course of a student’s entire academic career, and
the benefits of strong literacy skills are realized early on and continue to
compound over time.
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In middle and high school, reading and writing aren’t just the domain of English Language
Arts (ELA), but also have a significant impact on how much students can learn and
succeed in their other classes. While elementary students are mainly focused on
developing the foundational literacy skills necessary for translating written text into speech,
students in middle and high school must develop more advanced literacy skills that allow
them to learn from and become critical readers of text. At this point, much of the
knowledge students are expected to acquire comes from content-area reading, and writing
becomes the mode through which students are expected to demonstrate their knowledge.
Many students in the U.S. struggle with acquiring these advanced literacy skills, as
evidenced by poor performance on the National Assessment of Educational Progress
(NAEP). The most recent 2022 results show that only 31 percent of eighth graders
performed at a Proficient or Advanced level on NAEP Reading, while 30 percent performed
at a Below Basic level (Figure 1). These scores represent a decline in reading achievement
since the last NAEP administration in 2019, which was already alarmingly low before the
school disruptions of the COVID-19 pandemic took effect (Figure 2). Students have fallen
behind in reading, and less than half of teachers surveyed during the 2022 NAEP
administration felt quite confident or extremely confident in their ability to address the
learning loss that may have resulted from pandemic-related school closures (U.S.
Department of Education, Institute of Education Sciences, National Center for Education
Statistics, 2022).
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Figure 1: Eighth grade NAEP Reading performance dropped in 2022 compared to 2019
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Figure 2: Eighth grade NAEP Reading performance had slightly increased since 1992, but has declined in more
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Clearly, a focus on learning recovery is critical at this point in time. Students who struggle
with grade-level literacy in middle school will likely continue to struggle in high school and
college. High school dropout rates are closely linked to literacy achievement, as struggling
readers and writers have a hard time keeping up with the demands of high school
(Biancarosa & Snow, 2006). Moreover, many students who do finish high school and are
admitted to college arrive unprepared for the demands of the complex texts they’ll need to
read to complete their degree: only 41 percent of high school graduates who took the ACT
in 2021-2022 read at the level required to succeed in first-year college courses (ACT, 2022).

Beyond schooling, literacy not only impacts an individual’s initial earnings, but also their
rate of earnings growth, likely because a person’s level of literacy moderates the degree to
which they are able to continue to learn and grow in a professional capacity (Reder, 2010).
Literacy improves the welfare of individuals and of society as a whole: UNESCO has made
worldwide literacy a key part of its 2030 Agenda for Sustainable Development because it
“enables greater participation in the [labor] market; improved child and family health and
nutrition; reduces poverty and expands life opportunities” (UNESCO, 2022). At the heart
of it, a more literate society is a more equitable society.

The challenges of adolescent literacy

Given the central importance of strong literacy skills to success in school, career, and

life, why aren’t more middle and high school students becoming successful readers and
writers? While students in these grades are expected to read, analyze, learn from, and
write about increasingly complex texts, the emphasis on literacy instruction decreases in
middle and high school. Much of the literacy demands placed on students come from the
content areas, but content-area teachers are not typically trained in literacy development,
nor do they see literacy instruction as part of their subject areas (Greenleaf & Heller, 2007).
There is a wide range of skill diversity among adolescent readers, from students who
continue to struggle with foundational reading skills, to those who can decode well enough
but struggle to comprehend, to those who are challenged by providing a deeper analysis
of a text’s structure and meaning (Biancarosa & Snow, 2006). Students also come to the
classroom with different levels of English proficiency, with disabilities or special needs, and
with different cultural backgrounds and life experiences. Teachers who may be unprepared
to provide grade-level literacy instruction face an even greater challenge when they need
to identify and address this diverse range of student characteristics equitably. Moreover,
while motivation is a key factor in literacy development, motivation to read can be in short
supply among adolescents, particularly among those who have struggled with literacy in
the past (Kamil, et al., 2008).
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Middle and high school teachers face challenges when it comes to adolescent literacy;
effective pedagogical approaches and materials are essential to addressing these
challenges. Decades of research into the Science of Reading and the Learning Sciences
shed light on how people learn to read and write and what instructional approaches best
facilitate this process; selecting an ELA program based on this science is a critical step in
ensuring successful reading and writing development in middle and high school.

Providing effective ELA instruction
based on the Science of Reading
and the Learning Sciences

Concerns about low levels of literacy and its consequences have led to increased interest
among educators and caregivers in pedagogical practices rooted in the Science of
Reading and the Learning Sciences. The Science of Reading (SoR) is an interdisciplinary
body of scientifically based research about how people learn to read and write, derived
from fields including developmental psychology, educational psychology, cognitive
psychology, cognitive neuroscience, and linguistics. This decades-long, international, and
cross-linguistic body of research sheds light on reading development, sources of difficulty
in learning to read, and pedagogical practices that support reading. A key element of SoR
is that the research uses scientifically-sound experimental and quasi-experimental
methods that enable researchers to test hypotheses and draw tenable conclusions about
what caused the results (The Reading League, 2022). The Learning Sciences (LS) is also
an interdisciplinary field that focuses more generally on understanding how people learn
and which educational approaches are effective. LS also relies on scientifically based
research from fields including educational psychology, cognitive psychology, computer
science, linguistics, anthropology, special education, and educational technology.

These two bodies of research can be used to guide the design of effective instructional
experiences for middle and high school students. Key findings include:

+ ELA skills depend on the development of cognitive processes that increase in complexity.

» Reading complex texts supports the development of higher-order cognitive processes.

» Reading, writing, speaking, and listening rely on shared knowledge bases and cognitive
processes.

+ Skilled reading results from the strategic execution of multiple skills.

+ Students learn the most when instruction is responsive to their skill diversity.

* Engagement and motivation are essential to ELA development in middle and high
school.

In the following sections, the research behind these key findings will be discussed, and

their implementation within Perfection Learning’s Connections: English Language Arts
(Connections: ELA) program for grades 6-12 will be highlighted.
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About Connections: ELA

Connections: ELA is a core English language arts program that provides instruction in grade
6-12 standards for reading, writing, speaking and listening, and language. Connections: ELA
units are organized around an Essential Question, which thematically connects the literary
and informational texts that students will read in the unit. Each chapter within a unit focuses
on reading a text using a three-part close reading instructional routine that engages students
with a different skill-based learning Objective for each reading, including understanding the
main ideas of the text; analyzing the word choices, structures, and techniques the writer
uses to communicate; and critically evaluating the text as a whole. Students read and
annotate text multiple times to uncover deeper levels of meaning. The three close reading
lessons include a set of Focus On practice activities in which students organize and
reference textual evidence as they respond to the text; collaborate with peers through
in-person and online discussions; synthesize evidence, ideas, and analyses in a writing task;
and share responses with a partner through speaking and listening activities. Writing and
Language Minilessons are also included with each chapter to provide comprehensive
instruction and practice in written communication, grammar, and vocabulary. Formative and
Summative Assessments, including Project-Based Assessments of writing, research, debate,
and presentation skills, are provided at regular intervals throughout each chapter and unit to
support teachers in making instructional decisions and evaluating mastery.

: //CODiE/
‘CONNECTIONS]

ENGLISH LANGUAGE ARTS
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ELA skills depend on the development
of cognitive processes that increase
iIn complexity

The goals of ELA instruction in middle and high school range from developing basic
reading comprehension and writing skills to reading and writing critically and analytically.
National standards for middle and high school ELA include objectives targeting lower-level
skills like explicit text comprehension (e.g., “Cite textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the text”) as well as
higher-order skills, such as evaluation of the structure, quality, and veracity of information
in a text (e.g., “Delineate and evaluate the argument and specific claims in a text,
assessing whether the reasoning is valid and the evidence is relevant and sufficient;
identify false statements and fallacious reasoning”) (National Governors Association
Center for Best Practices & Council of Chief State School Officers, 2010).

To help educators classify wide-ranging educational objectives for instruction and
assessment of learning, educational psychologist Benjamin Bloom developed a
hierarchical taxonomy of cognitive processes that range from simple to complex (Bloom,
1956). While the original taxonomy contained categories like “knowledge” and
“comprehension,” the taxonomy was updated in 2001 with categories like “remember”
and “understand” that better capture the dynamic nature of these cognitive processes
(Anderson & Krathwohl, 2001). The revised taxonomy is shown in Figure 3.

Bloom’'s Taxonomy

Produce new or original work
e Design, assemble, construct, conjecture, develop, formulate, author, investigate

Justify a stand or decision
eva l uate appraise, argue, defend, judge, select, support, value, critique, weigh

Draw connections among ideas

differentiate, organize, relate, compare, contrast, distinguish, examine,
analyze experiment, question, test

Use information in new situations

execute, implement, solve, use, demonstrate, interpret, operate,
schedule, sketch

Explain ideas or concepts
classify, describe, discuss, explain, identify, locate, recognize,
understand e e Ty

Recall facts and basic concepts
define, duplicate, list, memorize, repeat, state

Figure 3: Bloom’s Revised Taxonomy
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The lower levels of Bloom’s taxonomy focus on the simpler processes of remembering
and understanding; the middle levels build on these basics with application of knowledge
and skills to new contexts and analysis of structures and connections between concepts;
and the higher levels include metacognitive skills like evaluating and critiquing information
and its presentation as well the creation of one’s own works. Literacy instruction is most
effective when skills are developed explicitly, systematically, and cumulatively, from simple
to complex, connecting new skills to what was previously learned (Cowen, 2022). Building
curriculum around these hierarchical levels clarifies the goals of learning for teachers and
students and provides a developmentally appropriate pathway to acquiring increasingly
higher levels of skills and knowledge.

Close reading is an instructional approach that scaffolds students’ ability to engage with
text in increasingly complex ways, supporting systematic development of cognitive skills.
According to Brown and Kappes (2012), close reading “involves an investigation of a short
piece of text, with multiple readings done over multiple instructional lessons. Through
text-based questions and discussion, students are guided to deeply analyze and
appreciate various aspects of the text, such as key vocabulary and how its meaning

is shaped by context; attention to form, tone, imagery and/or rhetorical devices; the
significance of word choice and syntax; and the discovery of different levels of meaning
as passages are read multiple times” (p. 2). Studies of close reading in middle and high
school have found that repeated reading of complex, grade-level texts; use of a gradual
release of responsibility instructional framework; annotating text while reading; responding
to text-dependent questions; and discussion of the text have positive impacts on reading
comprehension (Fisher, 2014; Fisher, Frey, & Hattie, 2016; Paddle & Woolett, 2020; Janus,
2017).
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Supporting Cognitive Development with Connections: ELA

Connections: ELA’s three-part close reading instructional routine, shown in Figure 4,
supports explicit, systematic, and cumulative development of cognitive processes
across the levels of Bloom’s taxonomy using complex texts

Close Reading Task | Active Reading Focus | Skilled Reading Strategies

First Read: What is the main idea? + What is this mostly about? Which
Focus on What? ideas are most important?
+ What message is the author trying
to share?

+ What words or phrases stand out
as important?

Second Read: How does what the + How do details develop the main
Focus on How? writer communicates idea?
support his or her + What types of language (figurative
purpose? language, repetition, rhyme) does the

writer use to create meaning?

* From what point of view is the story
told? Who is narrating the story?

+ How do the sentences/paragraphs in
the text relate or fit together?

+ How does the structure of the text
emphasize the ideas? Do | see
causes/effects? problems/solutions?
claims/reasons?

Third Read: Why is this text important | <= What can | learn from the text that
Focus on Why or or meaningful to me— will help me understand the world?
Why Not? or to others? + What can | learn that will make me a

better writer?

+ Why is (or why isn’t) this informational
text convincing? Why is (or why isn’t)
this work of literature meaningful?

+ How does this text connect to other
texts? Where have | seen this theme
before? How do other presentations
of this text (movie, artwork, etc.)
communicate the theme in similar
or different ways?

Figure 4: Connections: English Language Arts Three-Part Close Reading Instructional Routine
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The structure of the close, repeated reading routine mirrors Bloom’s Taxonomy. The first
read targets remembering and understanding by focusing students on the main ideas

of texts; the second read targets applying and analyzing by examining the author’s use
of structure and language to achieve the purpose of the text; and the third read targets
evaluating and creating by exploring the greater meaning and importance of the text and
reflecting on aspects of writing that can inspire the student’s own creative process. After
the third read, Project-Based Assessments challenge students to create their own works
with research, writing, and presentation projects (Figure 5).

Project-Based Assessment
Write a New Ending

Imagine a different ending for The Diary of Anne Frank. For instance, what might have happened if Mr. Frank had answered
the phone? What events would show that Anne was right about people’s goodness? Write a scene that could replace the
scene you studied in this chapter. It must begin with the same characters in the same situation, hiding in the secret rooms in
Amsterdam.

First, decide what is different in this version of the scene. You could have a character reveal something important You could

introduce a new character to provide information or take an action that affects )
English L. Arts, Grade 8
would be the same? How would the characters respond to these events? Be CCONNECTIONS) English Language Arts, Grade

connects with the rest of the play.

Next, begin writing. Make sure the dialogue accurately reflects the tone and Ia|
new character speaks and acts appropriately to the time and place.

Project-Based Assessment
Cultural Diversity Essay

Remember to include stage directions. Where are the characters during the §
props are in the roem? What is the moed of the scene? Follow the format of 1
letters, italics and boldface print, or ellipses where necessary.

Write a two-page essay about cultural diversity in your neighborhood, town, city, or state. Your essay should be based on
personal experience, but you may do research to confirm facts as necessary. For example, the population and demographics
ofthe area you are writing about. Follow these steps.

« Choose the purpose of your essay. Are you writing to inform, persuade, or entertain?
Use the following guidelines for you| « Plan your essay. Write an outline that includes an introduction, three to four supporting paragraphs, and a conclusion.

Your introduction should state the main idea of your essay. Your supporting paragraphs should include details that
To receive the highest score, the script must Your script supportthe main idea
meet all of these criteria * provides a new endi « Conduct research, if necessary, but only to confirm facts. The essay should be based on your personal perspective, 50
* adds to atheme, ploj use first-person point of view: If you use any sources, cite them appropriately, per your teacher's instructions.
play. « Write a draft of your essay (typed, double-spaced). Then check it carefully for grammar, spelling, punctuation, and other
« follows the format fol arrors
dialogue and stage « Revise your draft and proofread it.
* isfree of errors in sp « Postyourfinal essay to Google Docs or anether shared site for peer andlor teacher review.

Use the following guidelines for your essay.

he highes

o receive Y
CCONNECTIONS)) English Language Arts, Grade 11

— Tabie of Unit 2 Chapter 7

= Contents | Project 1: Women's Right Presentation bhares your point of view.
cultural diversity.

pduction, three to four supporting

Project-Based Assessment
Women’s Rights Presentation

. punctuation, and spelling.

Elizabeth Cady Stanton and Sojourner Truth were two women who worked to bring equal
opportunity for girls and women in America and around the world

Research a woman who worked in the past or who is currently working for women’s rights. Gather
information from at least five reputable sources.

Create a digital presentation that includes the following information:
« Summary of the subject's life, focusing mainly on her partin bringing opportunities to women
+ What or who influenced her to effect change?
« What obstacles did she face, and how did she overcome them?
+ What change did she bring about for women?
« How did the change influence the lives of women and men today?
« What sources did you use in your research? Create a bibliography slide that lists all of the
sources you consulted in your research. Follow standard MLA format.

Include well-chosen details and visual elements that support but do not distract from the text,
including headers, photographs, transitions, and animation. Practice your presentation and then
presentitto the class. Prepare a handout of the presentation for your teacher according to his or
her specifications

Figure 5: Connections: ELA Project-Based Assessments give students an opportunity to demonstrate higher-order cognitive
skills of evaluation and creation
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Connections: ELA supports the development of increasingly complex cognitive skills by
using a gradual release of responsibility instructional approach in which the teacher first
models the target skill, then provides scaffolded support as the students attempt the skill,
and finally releases students to perform the skill independently, shifting the responsibility
from the teacher to the student over time. The interactive edition includes a set of digital
annotation tools that facilitate the text-dependent analysis required for more advanced
levels of comprehension by allowing students to circle, underline, and make notes on text
as they read, and reference their annotations when completing higher-order tasks, such
as using textual evidence to support their responses (Figure 6). Whole- and small-group
discussions, both in-person and online, are guided by text-dependent questions,
supporting engagement and critical thinking (Figure 7).

CCONNECTIONS,) English Language Arts, Grade 11

®* Discuss
——
Q Y
Understanding Rhetoric = Read -
With a partner, take turns reading the speech paragraph by paragraph. 1T e have gone over all the arguments
in favor of 2 siteenth amendment
Objective: After you read each paragraph, discuss the following: logos
« Whatis the central idea of the paragraph? s @
« Does Stanton mainly appeal to pathos (emotion) or logos (logic)? ) lzst wenty years

« How does this paragraph relate to the ideas in the previous paragraph?

el - we ve been talkng about

this for 3 long time

Solitude of Self s B

by Elizabeth Cady Stanton (speech, 1160L) repest

[T,?,J Mr. Chairman and gentlemen of the committee: We have been speaking before Committees of the

Judiciary for the(Tast twenty years), and we have gone over all the arguments in favor of a s @

sixteenth amendment which are familiar to all you gentlemen; therefore, it will not be necessary © Adanote

that I should them again. o Discuss -
U @e P ' Cancel O+

1_The poin | is the individualitv of each human sonl: H
Figure 6: Connections ELA text Annotation Tools support engagement with complex text and text-dependent analysis

CCONNECTIONS) CCONNECTIONS) English Language Arts, Grade 11

Discussion Questions
Answer the following questions about the passage

1. What point s the author making through her use of opposites at the end of paragraph 87

s B Al =]=]=|[&|[«]|x]?

2. Define soul. How does the repetition of the word sou affect the meaning of this speech?

s |Blulal[al]===|@ |=|x]2

Enter your response here.

Figure 7: Connections ELA text-based discussion questions support engagement and critical thinking
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Reading complex texts supports the
development of higher-order cognitive
processes

Middle and high school students need to read increasingly complex texts to prepare them for
the reading demands of college and career and to support the development of the higher-order
cognitive processes at the upper levels of Bloom’s taxonomy. While the standards-based
expectations for reading comprehension focus on related objectives across grades (e.g.,
“Cite textual evidence to support analysis of what the text says explicitly as well as inferences
drawn from the text” in grade 6 versus “Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain” in grade 12), the complexity of the texts
students are expected to read in demonstrating mastery of the standards steadily increases
across grades, forming a spiral in which similar skills are continually revisited at higher levels
to enable and hone more sophisticated analyses of text (National Governors Association
Center for Best Practices & Council of Chief State School Officers, 2010).

To ensure students are reading texts at an appropriate level to support continued cognitive
development and prepare them for reading in college and career, text complexity analysis is
necessary. There are many factors that make texts more or less complex, including
decodability, syntax, vocabulary, cohesion, coherence, and the familiarity of the underlying
ideas and concepts to the reader (Graesser, McNamara, Louwerse, & Cai, 2004). The

authors of the Common Core State Standards developed a three-part model for evaluating
text complexity, which includes analysis of quantitative levels, qualitative features, and reader
and task characteristics (National Governor’s Association Center for Best Practices &
Council of Chief State School Officers, 2010). Quantitative leveling is evaluated using
readability formulas, which look at surface features such as sentence length, word length,
and word frequency: texts with longer sentences and words and less common words are
generally more difficult to read than texts with shorter sentences and words and more
common words. However, quantitative measures cannot evaluate aspects of text complexity

that pertain to the ideas in the text, the structure, or the knowledge demands required to
comprehend it. Thus, texts are also evaluated against qualitative criteria by human reviewers
to determine whether the content features are appropriate for supporting the learning goals of
a particular grade level. Finally, both qualitative and quantitative features of text may be
experienced as more or less complex depending on the characteristics of the reader or the
reading task. A student with a high degree of background knowledge on the topic will likely
find a text easier to understand than a student who has no knowledge of the topic, and a text
that is considered “difficult” for a student’s grade level may be more manageable with
scaffolded tasks that support basic comprehension and guide more advanced text analysis.
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Reading Complex Texts with Connections: ELA

Connections: ELA text selections are leveled using quantitative measures, qualitative
criteria, and reader and task considerations. Quantitatively, Connections: ELA texts are
leveled using the Lexile measure, which evaluates surface-level text complexity based on
sentence length and word frequency (Metametrics, 2022). Ranges and median Lexile levels
of Connections: ELA texts are shown in Figure 8, along with the ranges suggested in the
Common Core State Standards by grade band (National Governor’s Association Center for
Best Practices & Council of Chief State School Officers, 2010).

Connections: ELA .
Grade Band Lexile Ranges (Median) Common Core Lexile Ranges

6-8 550-1440 (1040) 955-1155
9-10 420-1790 (1155) 1080-1305
11-12 540-2150 (1125) 1215-1355

Figure 8: Quantitative text complexity of Connections ELA texts

Connections: ELA text selections cover a wide range of Lexile levels. While the median Lexile
levels of the texts closely correspond to the ranges suggested in the Common Core, some
texts fall above and below these ranges. For instance, the eleventh and twelfth grade text
selections in Connections: ELA include a 540 Lexile piece from 71984 by George Orwell as
well as a 2150 Lexile piece from “The Emancipation Proclamation” by Abraham Lincoln.

Lexiles are particularly sensitive to word frequency and sentence length, which are only one
aspect of text complexity, particularly in middle and high school when most students are
proficient in translating text into speech. The Orwell piece demonstrates the importance of
qualitative considerations when leveling texts. Qualitative factors that impact text
complexity include its levels of meaning; how explicit the ideas are; how simple or
conventional the structure is; how literal, clear, and informal the language is; and what the
background knowledge requirements are (National Governor’s Association Center for Best
Practices & Council of Chief State School Officers, 2010). Orwell is known for his simple and
concise writing style, and while a 540 Lexile level is considered a second- to third-grade
level, when considering the concepts addressed, the levels of meaning, and the historical
and cultural background knowledge needed to understand it, 7984 is clearly more complex.

The Lincoln speech, on the other hand, demonstrates the importance of reader and task
considerations in evaluating text complexity. “The Emancipation Proclamation” is a speech
from the mid-1800s that deals with complex political topics and includes lengthy sentences
and uncommon words. However, in the context of Connections: ELA’s scaffolded close
reading routine, students are more capable of comprehending texts that might be too
difficult to understand on their own. Thus, Connections: ELA texts are selected based on a
combination of qualitative leveling and quantitative features and matched to an appropriately
challenging skill focus that enables students to stretch beyond their current capabilities as
they grow into independent readers and thinkers.

PERFECTION LEARNING 13



Reading, writing, speaking, and
listening rely on shared knowledge
bases and cognitive processes

The four modalities of language —speaking, listening, reading, and writing—are not totally
distinct skills, but capacities that rely on shared knowledge bases and cognitive processes.
Though written language skills (reading and writing) are dependent on earlier oral language
skills (speaking and listening), they also have an impact on the development of more
advanced oral language skills (Shanahan, 2006). When it comes to reading and writing,
the relationship is even more reciprocal: reading and then writing about a topic reinforces
learning about that topic; writing provides readers with first-hand experience in how text

is constructed, which improves text comprehension overall (Graham & Hebert, 2010); and
reading improves writing performance by providing models of well-written text (Graham, et
al., 2017). Because the four language modalities rely on shared knowledge and skills such
as vocabulary, syntax, and discourse organization, integrating instruction across modalities
is an efficient way to reinforce shared skills.

Integrating Language Domains with Connections: ELA

Each chapter of Connections: ELA addresses all four modalities of language. The three
close reading lessons focus on reading a text multiple times to understand its explicit and
implicit meanings, analyzing the contribution of its structural and linguistic features to
meaning, and evaluating its larger meaning and significance in the context of other texts,
media, and the cultural milieu. Students write in response to reading text while completing
the Focus On practice activities, and they engage in longer writing tasks through the
Project-Based Assessments, such as researching and writing an argumentative essay
modeled after the argumentative text they have just read and analyzed (Figure 9). These
writing projects come with step-by-step instructions and clear grading rubrics to support
students in implementing the features of effective writing that they have observed while
reading text. Speaking and listening are integrated into each of the three close reading
lessons via a Discussion activity: students first respond to text-dependent discussion
questions in writing, and then they engage in partner or group discussions in which they
are encouraged to build on one another’s ideas and potentially revise their responses
based on what they learned during the discussion. Language lessons that follow the three
close reading lessons provide explicit instruction and practice in topics that support all
four of the language modalities, including grammar, vocabulary, punctuation, spelling, and
genre-specific language features.
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CCONNECTIONS )

Project-Based Assessment
Op-Ed

An op-ed is a writien opinion published by a newspaper or magazine that typically appears opposite the editorial page. It has a named author and focuses on
an issue of importance.

Research the following question. Then write an op-ed for your local newspaper.
« Whatis the proper role of government, if any, in helping large groups of workers replaced by robots?

Follow these steps to help you

« Readtwo op-eds from a local newspaper. Study how an op-ed is written. How does it start? How does the opinion develop? What reasons and
information does it give?

« Research. Find three reliable sources on how governments have assisted workers who |
« Take careful notes and put the ideas into your own words
« Once you've done research, state your apinion on the question above
« Write your op-ed. It should be between 200 and 300 words.
« Asktwo people to read your op-ed and give you feedback. Revise your op-ed based on th
* Check your writing for mistakes in grammar usage, punctuation, transitions, and spelling

Project-Based Assessment
Argumentative Essay

Use the following guidelines for youl

To receive the highest score, the op-ed must meet all of these Your op-ed
crteria + includes a dearly The argumentative essay requires you to research a topic, collectinformation, and evaluate evidence in order
'+ acknowledges an o .
+ demonskates to establish a position. For this assignment, generate a question of your own about the effect of technology.
« uses evidence 1o s|
« tises cormect grarg Examples include the following
« How does technology affect a global economy?
« How does technology affect higher education?

“r Blu|le|d|-|=|[=|=|8|=|=|2 « How does technology affect the way we understand privacy?

Write your op-ed below.

|[\:3|‘.m. response here.

Follow these steps to write your argumentative essay.

» Thoroughly research your question, using current, reliable sources. Take notes on all pertinent
information, including statistics, logic, and anecdotes. Keep track of your sources and write a proper
Works Cited page.

« Write a clear thesis statement so you know what you are planning to claim. Make sure itis nottoo broad
and itis something you can argue in a two-page paper (around 500 words).

« Write an introduction that first presents the topic and its importance before stating your position

« Limit each body paragraph to one idea that supports your position. Include well-researched and relevant
information.

« Include a paragraph that presents and refutes an opposing point of view.

« Write a conclusion that expands upon your thesis and reveals more than you did atthe beginning
(otherwise the reasoning is circular and the argument is redundant). Convince your reader that your
topic and your point of view matter. Leave your reader thinking about the topic.

CCONNECTIONS,) English Language Arts, Grade 9 idelines for your arg ive essay.

T

Your argumentative essay must
« be two pages (at least 500 words) with at least five
well-developed paragraphs.

i i i include an opening paragraph that introduces the
The American Indian Experience topic and convinces the reader of its importance.

Victor, the narrator of the events, describes the hardships that many American Indians face in
modern America. He reveals the prejudice and poverty that many live with every day.

Project-Based Assessment

.

include well-researched evidence.
present multiple viewpoints.
leave no questions or doubt regarding your point of

Fill in the chart with your conclusions about the Native American experience.

view.
What is the Native American experience of What details from the text support or deny « offer a conclusion that shows how your viewpoint
life in America (including stereotypes)? this conclusion? matters.

be free from errors in spelling, grammar,
punctuation, and usage.

Some American Indians struggle with Victor's dad drank a gallon of vodka a day.
alcoholism

The noise of the white girls throwing up
reminds him of his father's hangovers

Some American Indians live in poverty. Enter vour answer

The education at some schools on the Enter vour answer
reservation is inadequate.

When you have finished, write an essay about how the story describes what life is like for some
American Indians. Support your conclusions with direct quotations from the excerpt. Your essay
should be three to five paragraphs long and should include at least two conclusions supported by
the text. Begin with an introduction containing the main idea and end with a conclusion. Use the
rubric below to evaluate your essay.

Figure 9: Project-Based Assessments include extended writing activities connected to the texts that students have read and
analyzed
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CCONNECTIONS) English Language Arts, Grade 7

The Giver
Discussion Questions by LOIS LOWIY (novel, 530L)

Answer the following questions aboutthe passage. + Jonas opened his eyes and lay

contentedly on the bed still
Tuxuriating in the warm and
/=B U & |Al- = E 2 @ | e % 2 comforting memory. It had all been
there, all the things he had learned
to treasure.

1. What does the comparison of grandparents to looking in a mirror (paragraph 10) show us about The Giver?

Enter your response here.

“What did you perceive?” The Giver
asked.

2. Based on his responses to Jonas's questions (paragraph 22 and following), what can you infer about The “Warmth,” Jonas replied, ‘and

Giver's attitude toward the society? happiness. And—let me think.
Family. That it was a celebration of
A||BUjajjAl-||=|= = B |e)|x]? some sort, a holiday. And something
! else—Icat quite getthe word for

Enter your response here.
it

« “Tt will come to you.”

s “Who were the old people? Why
2

3. When Jonas thinks about the risks he feels in the memory of the party, he isn't sure whatis risky or dangerous, were they there?” It had puzzled
50 he sefles onthe fire and candles as examples. How might the feeling of risk and danger be relatedto Jonas, seeing them in the room. The
Jonas's feeling of love? 0ld of the community did not ever

leave their special place, the House

of the Old, where they were so well

Enter your response here. cared for and respected.

CCONNECTIONS) English Language Arts, Grade 9

7B U |B||A|-|S|E & ||[B || X ?

Speak and Listen The Black Cat
After answering the questions, discuss your responses with a partner. Based on Discussion Questions by Edgar Allan Poe (short story, 1240L)
responses and make any appropriate changes.

Answer the following questions aboutthe passage. 1 ‘With my aversion to this cat, however, its partiality for

myself seemed to increase. It followed my footsteps
‘with a pertinacity which it would be difficult to make
so|BlUjaf|Al-|=|s | = |8 || xX]|? the reader comprehend. Whenever I sat, it would

crouch beneath my chair, or spring upon my knees,

1. What details are you now noticing that you may have missed during the first or second read?

Enter your response here.
covering me with its loathsome caresses. If I arose to

‘walk it would get between my feet and thus nearly
throw me down, or, fastening its long and sharp claws
in my dress, clamber, in this manner, to my breast. At
. such times, although I longed to destroy it with a blow,
Twas yet withheld from so doing, partly by a memory

2. What words used by the narrator help you understand his mental state and attitude toward the . ) .
cat? How do these words contribute to the overall theme? of my former crime, but chiefly—let me confess it at
once—by absolute dread of the beast.

|Blu|s|Al-f=

2 This dread was not exactly a dread of physical evil—

and yet I should be at a loss how otherwise to defineit.
CCONNECTIONS ) English Language Arts, Grade 12 i 1am almost ashamed to own—yes, even in this felon’s
cell, I am almost ashamed to own—that the terror and
‘horror with which the animal inspired me, had been
heightened by one of the merest chimeras it would
‘e possible to conceive. My wife had called my

Enter

The Disproportionate Risks of U discussion, attention, more than once, to the character of the
Discussion Questions Driving While Black mark of white hair, of which I have spoken, and which
Answer the follawing questions aboutthe passage. by Sharon LaFraniere, Andrew WV,

Lehren (article, 1200L)

1. How effective is the quotation by Rufus Scales in paragraph 5?
1 GREENSBORO, N.C. — Rufus Scales, 26

- ||B|U|s||Al-|[=|s|(=|@ |=|%|? and black, was driving his younger
‘brother Devin to his hair-cutting class in
this genteel, leafy city when they heard
the siren’s whoop and saw the blue light
in the rearview mirror of their black
‘pickup. Two police officers pulled them
over for minor infractions that included
«expired plates and failing to hang a flag

Enter your response here.

2. Cite an example of an indirect quotation in the article. Why might the authers have chosen to quote indirectly

rather than directly? froma load of scrap metal in the
pickup’s bed. But what happened next
s-||B|U|s||A|-|= @ X 2 ‘was nothing like a routine traffic stop.

Enter your respo
nter your respon: 2 Uncertain whether to get out of the car,

Rufus Scales said he reached to restrain
his brother from opening the door. A
black officer stunned him with a Taser,
‘'e said, and a white officer yanked him

Speak and Listen from the driver's seat. Temporarily
After answering the questions, discuss your responses with a partner. Based on your discussion, revisit your paralyzed by the shock, he said, he fell
responses and make any appropriate changes. face down, and the officer dragged him

Figure 10: Speaking and listening skill development is integrated with reading and writing about text via Discussion
Questions that students answer individually and then share with a partner or group
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Skilled reading results from the
strategic execution of multiple skills

To understand how people learn to read and why difficulties arise, researchers have
developed and tested theoretical models of the skills used to read and comprehend text.
Hollis Scarborough developed the reading rope, which shows how the two major strands
of reading—word recognition and language comprehension—intertwine over time to become
increasingly automatic and strategic, resulting in fluent reading with comprehension (Figure
11) (Scarborough, 2001). Word recognition and language comprehension are dependent
upon one another; as psychologist Louisa Moats states, “A child cannot understand what
he cannot decode, but what he decodes is meaningless unless he can understand it”
(Moats, 2020, p. 15).

The Many Strands That Are Woven

Background Knowledge Into Skilled Reading

(facts, concepts, etc.)

Vocabulary

(breadth, precision, links, etc.)

SKILLED READING:
Fluent execution and
coordination of word recognition
and text comprehension.

Language Structure

(syntax, semantics, etc.)

Verbal Reasoning

(inference, metaphor, etc.)

Literacy Knowledge

(print concepts, genres, etc.)

Phonological Awareness
(syllables, phonemes, etc.)

Decoding

(alphabetic principle, spelling-sound
correspondences)

Sight Recognition

(of familiar words)

Figure 11: Scarborough’s (2001) Reading Rope
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The reading rope shows how the two major strands break down further into subskills,
which also develop in tandem and reinforce one another. The word recognition strand
includes phonological awareness, which is the ability to identify and manipulate the sounds
of language and is a precursor to decoding, in which the sounds of language are linked to
letters and blended into words. Abundant decoding practice and study of irregular words
results in sight recognition, or the ability to recognize words automatically. Automatic word
recognition frees up cognitive resources to focus on comprehension of the text’'s meaning,
which is essential for students to make the transition from learning to read text to reading
to learn from text (Rasinski, 2004). Thus, word recognition skills are generally the domain
of elementary school, while in middle and high school, much of the demands of reading lie
in the language comprehension strand.

Language comprehension development begins at birth and continues through elementary
school, but its importance increases as the language of texts becomes more complex and
less similar to speech. Indeed, most struggling readers in middle and high school have
issues with comprehension, not with word recognition (Biancarosa & Snow, 2006).
Language comprehension relies on background knowledge, or knowledge of the world
needed to understand concepts in a text; vocabulary, or the meanings, uses, and
relationships of words and phrases; language structures, including syntax and semantics;
verbal reasoning, or the ability to go beyond the surface of the text to understand non-
literal language and make inferences; and literacy knowledge, or knowledge of the
purpose, structure, and organization of print. The following sections will take a closer look
at the role of language comprehension sub-skills in reading and effective instructional
approaches for developing them in middle and high school students.
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Background Knowledge

According to the construction-integration model of reading, comprehension is an interactive
process of integrating new information into existing knowledge to create a mental
representation of the text, called “the situation model” (Kintsch, 1988). Writers must leave
some things unstated and assume that the reader brings knowledge of the world to the
reading task; otherwise, every book would have to begin with an explanation of how the
world works. When Rachel Carson in Silent Spring writes, “The apple trees were coming
into bloom but no bees droned among the blossoms, so there was no pollination and there
would be no fruit,” readers must draw on their knowledge of bees’ role in growing fruit to
understand why a lack of bees would have an impact on the harvest (Carson, 1962).

Background knowledge supports overall comprehension of text by providing the reader
with a schema, or mental structure for information, through which to interpret the

content (Rumelhart, 1980). In everyday life, people have schemas for activities like going to
a restaurant, which offer guidance in where to sit, how to order, and which utensils to use
when eating. When readers have existing knowledge of a topic, their schema helps them
track the information in the text and enhances their ability to construct a situation model:

in fact, research has shown that poor readers with expertise in the topic of a text can
demonstrate equal or better comprehension than good readers without such knowledge
(Schneider, Korkel, & Weinert, 1989; Recht & Leslie, 1988). Readers don’t need to be
experts in every subject to become good comprehenders: having high levels of broad,
general knowledge is strongly correlated with reading comprehension because broad
knowledge makes it more likely that the reader will have at least some pre-existing schema
for the topics in the text (Cunningham & Stanovich, 1997). Knowledge also supports
retention of text information because people learn by integrating new information into
existing knowledge; existing knowledge provides a foundation upon which to build new
knowledge learned from the text (Kintsch, 2009). Memory is reconstructive, and schemas
help fill in the gaps of what is remembered less clearly from text by providing a cue to the
types of information the text contained and how it was presented (Schacter, 2012).
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Developing Background Knowledge with
Connections: ELA

Given the importance of broad, general knowledge to reading comprehension, learning in
the non-ELA subject areas, such as science and social studies, plays a major role in
developing background knowledge, particularly for informational texts. However,
background knowledge is such an important aspect of reading that it must be addressed
within ELA instruction as well.

Wide reading on a range of topics is an effective strategy that ELA teachers can use to
help build their students’ background knowledge —the more students are exposed to new
concepts and ideas, the more likely they’ll be able to connect what they read to existing
knowledge and integrate the new information, resulting in learning. Connections: ELA
supports wide reading by providing a broad and diverse set of literary and informational
reading selections that address topics such as current events (e.g., diversity in society,
equality and justice, the impact of technology), universal themes (e.g., freedom, identity
and the forces that shape us), and culture and history (e.g., the Native American
experience, the role of women throughout history). A sample of Connections: ELA’s

reading selections is shown in Figure 12.

ELIEWIESEL

i THE
B RIDDLE

THE
GLASS
CASTLE

J

JEANNETTE
WALLS

GARY PALILSEN

M Lt o o Yo

) 3 The Words & ' tuesdays with_
O OUER We Live By & 1 Morrie

and Bfe's greatest keisca

Figure 12: Text selections in Connections: ELA that support wide reading and background knowledge development
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In addition to building general background knowledge, ELA teachers can review specific
background knowledge that is essential to understanding a particular text before

students read it. As part of Connections: ELA’s close reading routine, students work
through a Preview Concepts activity that pre-teaches (or frontloads) concepts that will help
them comprehend the text. Teachers have access to Background Notes and About the
Author within the Teacher Edition, so they can provide students with information on the
time, location, and historical context of the text, as well as the author’s background.
Tech-Connect Suggestions provide links to additional sources of information related to

the text to help students develop context for what they will read (Figure 13).

Instructional Materials

@ Preview Concepts A= vocabulary 4+ Making Connections

‘Tech-Connect Suggestions

Website
Lear about a 1962 mine firein Centralia PA.

Preview Concepts

In this chapter you will explore the Essential Question: Why should you profect Earth and its Website
creatures? Leamers Dictonary

‘Teaching Support

In this chapter you will also
& Making Connections
 use context clues and word parts to determine the meaning of unfamiliar words. o
« determine central ideas of a passage. o
« analyze how sections of a text introduce and develop central ideas.

« analyze text structures used in a passage

Think about disasters that have been in the news. Then complete the chart with details about
three natural disasters.

Disaster Who was affected by it? Caused by nature,
humans, or both?

Enter your answer Enter your answer Enter your answer
Enter your answer Enter your answer [Enter your answer
Enter your answer Enter your answer Enter your answer

CCONNEC“ONSJ English Language Arts, Grade 8

— Table of Unit 4: Chapter 20
— -

Contents Preview Concepts

@ Preview Concepts A= Vocabulary ¢ Making Connections
| —
Preview Concepts

In this chapter you will explore the Essential Question: What informs your decisions?

In this chapter, you will also
« determine the central idea and supporting details of a text.
« analyze how supporting details develop main ideas.
« analyze and evaluate the effectiveness of an argument.
« understand some common fallacies.
« write an analysis of an argument or participate in a Lincoln-Douglas debate.

Read the following story and then answer the questions.

Forthe pastthree years, your football team has had losing seasons, winning only a
few each year. This year a new football coach took over the program. Suddenly, you
had a winning season. Thus, the old coach is the reason your team was losing.

Is the conclusion of the story logical? Why or why not?

Background: The Explosion of the
Deepwater Horizon

In April 2010, an oil rig <alled the
Deepwater Horizon, located in the Gulf
of Mexico, exploded. This event led to
the death of 11 workers. In addition

to this tragedy, however, the damage
continued—as crude oil lingered in the
Gult's waters, affecting nearby ecosystems.
In the aftermath, many wondered how
such a disastrous event could have taken
place. After a long investigation, the
owner of the rig, British Petrcleumn (BP),
accepted responsibility. BP blamed the
failure of several of their valves, as well
as a malfunctioning gas alarm that could
have warned the crew of the impending
explosion.

Before the oil was finally contained,
hundreds of thousands of gallons of oil
spilled into the Gulf and surrounding areas
Countless animals, as well as their habitats,
were negatively impacted by the oil spill
Scientists quickly tried to stop the damage
caused by the explosion, but its effects still
linger. While there is no longer oil on the
water's surface, oil and the dispersants used
to break up the oil still linger farther down.
Scientists estimate that it could take at least
a decade before the total impact of the oil
spill can be properly assessed

About the Author: Elizabeth Preston

is a science writer living near Boston,
Massachusetts. Preston spent many years as
an editor for Muse, a science magazine for
kids. She now works as a freelance writer,
writing for blogs and other publications,
including Wired.com, Jezebel, and

The Boston Globe. Preston also has her own
blog, Inkfish, which is published by
Discover magazine

Figure 13: Preview Concepts activities, Tech-Connect Suggestions, Background Notes, and About the Author help students

build and activate background knowledge relevant to the texts they read
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continued

CCONNECTIONS]) English Language Arts, Grade 10

@ Preview Concepts A Vocabulary & Making Connections e

R Preview Concepts
Preview Concepts

Explain to students that during this unit
In this chapter you will explore the Essential Question: Can a simple idea bring about great change? " g

the passages and activities will help them
explore this Essential Question: Cana

Inthis chapter you will also simple idea bring about great change? In this
« analyze how the author develops a series of ideas or events chapter, they will analyze how the author
« analyze in detail how an author's ideas are refined by sentences and paragraphs develops a series of ideas or events and

how the author's ideas are refined by
sentences and paragraphs. Activities will
provide opportunities to read, write,

1. How would you define the term civil disobedience? speak, and listen to evaluate whether the
author's claims are supported by valid

= = @ o X|? «  reasoning and evidence.

= evaluate whether the author's claims are supported by valid reasoning and evidence.

/- ||B|U &| A|-

Enter your response here You may want to show students a video
from a charity and then have them
complete the written response

CCONNECTIONS) English Language Arts, Grade 8

Instructional Materials

11T}
i
a

w® Discuss AZ vocabulary LD Foe

»

Tech-Connect Suggestions

= Before Re: Website
Making Inferences Read through Thanhha Las website.

The following excerpt is from the award-winning book inside Out and Back Suide 51— — -

° this narrat
Again by Thanhha Lai. The book tells the story of Ha who flees Saigon with students’ attention to the lines in parentheses (67, 139, and 152) and explain th

her family when it falls to Communist soldiers from North Vietnam at the end they are expository, like stage directions. They are there to help readers
of the Vietnam War. Ha's story of coming to live in Alabama is a novel written understand the settings and situations of the various sections. Read the
in free verse poetry. introductory material with the class to confirm the objective; ask students to rea
the passage on their own. Remind students that the goal of the first reading of
Objective: Preview Inside Outand Back Again by Thanhha Lai by reading text is to find the key ideas and details or to answer the question What [s this
the headers and studying the images. What do you think this textis mainly about?

mainly about?
‘Onomatopoeia in Literature

Correct or confirm predictions as you read. Highlight and label .
inferences about Ha's feelings about living in Vietnam and in America
Underline lines of the text that support your inferences.

“  Inmany ways, this excerpt is about sound and how sound—especially spoken
language—creates meaning. Lai uses sound to describe images, to enhance
settings, even as an action, Help students recognize that writers use
enomatopoeia at the word level (zipping, loop, hippopotamus, slices, tap,
gooey). Writers build entire sentences around sounds (GOOONNNNGGGGG)
They use sounds as plot events. For example, the pronunciation of Ha is a
recurring plot element of the section “Sadder Laugh.”

About the Author

Thanhha Lai was born in Saigon in 1965 and immigrated with her family to
Alabama in 1975, She recalls that she learned English from her fellow fourth
graders. She eared a college degree in cooking and became a journalist. She
s00n switched to fiction and earned an M.F.4. from New York University. Lai
currently lives near New York City, where she teaches and writes, In 2005, she
founded an organization called Viet Kids Inc., which delivers 30 to 50 bicycles
each year to poor students in Vietnam who might otherwise walk two hours to

CCONNECTIONS]) English Language Arts, Grade 10

oit 4

W' Discuss S Focus on

. Before Reading
Evaluating Arguments
Read the excerpt by Jo Ann Gibson Robinson and David J. Garrow again (Text 1). Then read the '(’;:‘:‘e::'V':;:’:w‘:::;’;’;I::::':;::: d
excerptfrom a speech given by President Johnson on his signing ofthe Civl Rights Act of 1964 Lyndon B, Jahmson s pubIc remarks abo
(Text 2). Text 3 presents the Civil Rights Act of 1964. This actis a result of many years of hard Rights Act of 1964.

work by civil rights activists—including Robinson and the WPC.

Provide students with background kno

Objective: them that the rights described in the bil NS UTTaile EIN L EI I
« In the leaflet that Jo Ann Gibson Robinson created, underline and label the central into the U.S. Constitution following the
ST S TR 100 years earlier. Unfortunately, those rigiils (e W@t P e S ST oS ety

« In President Johnson's speech, underline his cantral claim enforced. It was through protest and dej
activists gained the attention needed fo Video

. govermentto actto enforce these righ  \yoop seo ese ceneocsony N s
. assassination of President Kennedy in Nq Rights 89

Text Text2 \ Text3 Johnson was able to follow thraugh on
his predecessor had begun. -
The Mor y Bus Boycott and the Who Started It: The Website 7
Memoir of Jo Ann Gibson Robinson Prior to the third read, you can share a g Uo® the WeDsite to evaluate caims.

President Johnson's remarks, which are 3

by Jo Ann Gibson Robinson, David J. Garrow (memoir, $50L)
YouTube, The excerpt that the students

Teaching Support

I:Ti',) 1 In the afternoon of Thursday, December 1, a prominent black woman named Mrs. Rosa Parks about two minutes into the recording. A:
. o i S Johnson speak, ask them to think about how the tone and
Was arrested for refusing to vacate he seat for a white man. Mrs. Parks Was a medium-sized, cadence of his voice inform the meaning of his werds. And
cultured mulatto woman; a civic and religious worker; quiet, unassuming, and pleasant in just before students begin reading Robinson's memoir, you
‘manner and appearance; dignified and reserved; of high morals and a strong character. She might wish to have them focus on paragraph 9 and identify

the author's central claim there.
‘was—and still is, for she lives to tell the story—respected in all black circles. By trade she wasa

‘seamstress, adept and competent in her work.

Figure 13: Preview Concepts activities, Tech-Connect Suggestions, Background Notes, and About the Author help students
build and activate background knowledge relevant to the texts they read
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Vocabulary

To understand a text’s meaning, readers must understand the meaning of the words and
phrases it contains. While vocabulary is often thought of in terms of breadth, or the number
of words known, vocabulary depth, or the richness of vocabulary knowledge, may be even
more important to reading comprehension because of the way vocabulary is organized and
accessed in the brain (Willingham, 2017). Rather than discrete, dictionary-like entries,
vocabulary is represented as interconnected conceptual networks that include
pronunciation, (multiple) meanings, usage, parts of speech, morphemes, and related words.
Each time a word is encountered, the entire network is activated and the activation spreads
to related concepts, so students with richer networks can bring more knowledge to bear on
comprehending the text and inferring what’s not stated explicitly.

Educated adult native speakers of English know about 17,000 of the 58,000 base words

in the English language, which amounts to learning about 1,000 words per year of
childhood—too many to teach directly (Goulden, Nation, & Read, 1990). Most

vocabulary is acquired through incidental exposure rather than through direct instruction,
and by fourth grade, most incidental exposure to new vocabulary occurs via reading rather
than speaking and listening because many words that are rarely used in speech are used
more often in writing (Nippold, 1998; Webb & Nation, 2017). Incidental learning of
vocabulary requires students to read voraciously because it takes many exposures to
words in context to develop a rich and deep vocabulary network (Swanborn & de Glopper,
1999). As a result, those who lack vocabulary proficiency are likely to struggle with
comprehending text and may miss opportunities to increase their vocabulary knowledge
incidentally through reading. This cycle has been called a “Matthew Effect,” based on a
passage from the Gospel of Matthew about how the rich become richer while the poor
become poorer. Indeed, students with greater vocabulary knowledge are better equipped
to comprehend text and enrich their vocabulary by encountering new words in increasingly
complex texts (Stanovich, 1986; Cain & Oakhill, 2011).

Although indirect exposure plays a larger role in building vocabulary, direct instruction
enhances vocabulary acquisition because it supports students’ comprehension of words
in texts and helps them acquire complex words that are difficult to understand based on
context. Effective direct vocabulary instruction targets high-utility academic and
domain-specific words (Beck, McKeown, & Kucan, 2013) and covers not only the meaning
and use of words, but also of word parts, or morphology. Morphology instruction is
particularly efficient because it helps students determine the meaning of a large number
of unknown words based on knowledge of a smaller set of word parts (Bowers, Kirby, &
Deacon, 2010). For instance, if a student knows what a “sequel” is and knows what the
prefix “pre-” means, they could determine the meaning of the word “prequel” when they
encounter it in text.
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Developing Vocabulary with Connections: ELA

Vocabulary growth results from a combination of both incidental exposure and direct
instruction. To build a rich vocabulary through incidental exposure, students must read
widely on a variety of topics; ELA teachers can encourage this aspect of vocabulary
development by assigning texts containing words that are likely to be unfamiliar to
students. Connections: ELA selections cover a broad range of literary and informational
topics and include academic and domain-specific vocabulary words that challenge
students to expand and enrich their vocabulary networks. Students encounter these words
in context while reading, and Connection:s ELA also provides direct instruction of their
meanings and usage. Preview Vocabulary and Preview Academic Vocabulary features
provide teachers with lists and Classroom Slides of high-utility academic words from the
text and domain-specific words needed to analyze and evaluate the text through writing
or speaking. Teachers can pre-teach these words to support students in their subsequent
reading and discussion of the text. Students have the opportunity to define and use these
words in the Passage Vocabulary and Academic Vocabulary activities (Figure 14).

CCONNECTIONS) English Language Arts, Grade 9 Preview Vocabulary: Ask students to
circle unfamiliar words as they complete
the First Read of the text, or preteach the
vocabulary to aid comprehension. Remind
them to use context to determine the
words’ meanings. Encourage students to
support their responses with evidence. Have

Passage Vocabulary them confirm their initial definitions with a
dictionary. Words that students might find
The following words appeared in the passage you just read. Use context in the passage to help difficult include:
you determine each word's meaning. Match the correctvocabulary word for each definition. diffused: caused to be soft and spread
out. The blinds diffused the light, making
‘ stifled accustomed ‘ tendrils ‘ the room dim and shadowy.
adapted. Because |
‘ diffused ‘ treacherous ‘ l honed in ‘ am from a warm climate, 1 am not
2ccustomed to this cold weather.
honed in: focused on. The teacher
‘ honed in on the student who was texting

during dlass. Note: “Honed in” was once a
mistake for "homed in" but now is more
caused to be soft and spread out widely accepted.

tendrils: things that are thin and

curly. Tendrils of black hair framed her
focused on face.

Vocabulary Word
adapted

insinuated: to introduce subtly or

things that are thin and curl
9 ’ stealthily. The sneaky dog insinuated its

to stop or prevent the development of something head onto the table and licked my plate.
involving hidden dangers stifled: to stop or prevent the
of Maria stifled

ayawn with her hand.

CCONNECTIONS ) Ei e Arts, Grade 12 - s, Grade A sesenznt
® Prev - Vocabulary & Making Connections ) i
—
Academic Vocabulary Preview Reading Vocabulary
The following sentences contain academic vocabulary words you will need to know for this lesson. Drag and
drop the correct definition for each underlined word from the list below.
the emotional feeling or main idea or underlying || the reason someone does tremulously: timidly or fearfully. The child
atmosphere that a work of || meaning of a literary work something . . )
T M tremulously answered the police officer’s
reader questions about how the fire started.
a person who takes action || a literary element that is the || an action that is against the
that is against the law result of competing desires law
or the presence of obstacles . iei
DDA TR clamorously: noisily, Igudly. The group
clamorously sang their theme song as they set

up camp.

Words in Context

One conflict in To Kill a Mockingbird is Atticus Finch versus the jury's (and
society's) racism

He was charged with the crime of manslaughter in the death of his wife { Connections, Grade 12, Chapter 11, Vocabulary * © Perfection Learning® * Reproduction for classroom use only. Stide 4.

Criminals never think they will get caught and have to pay the

consequences when they are breaking the law.

The somber mood only increased with the unexpected death of the main
hacact

Figure 14: Preview Voocabulary word lists and Classroom Slides, as well as Academic Vocabulary and Passage Vocabulary
activities, provide direct vocabulary instruction before and after indirect exposure to words through reading the text
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Connections: ELA also provides morphology instruction and practice as part of Language
lessons (Figure 15). Students are explicitly taught the meaning of individual, high-utility
morphemes — prefixes, suffixes, and roots—and then practice using structural analysis

to define and use unfamiliar words in context. Morphology instruction bridges both word
meaning and grammar, or syntax (the focus of the next section, Language Structures):
students learn how suffixes can change a word’s part of speech and provide information
about the word’s function in a sentence. Because morphological awareness is particularly
beneficial for ELLs developing their vocabulary, ELL Support suggestions offer games and
activities to provide students learning English with additional exposure to and practice with
morphemes.

CCONNEC“ONSJ English Language Arts, Grade 7

Resources ¥

Table of Unit 1: Chapter 1
Contents Gu s, Suffixes, and Root Words

Teaching Support
Prefixes, Suffixes, and Root Words

Earlier in the chapter, you learned about using context clues to determine
word meanings. Another way to figure out unfamiliar word meanings is to
analyze word parts and their meanings. Three tables highlight common root
words, prefixes, and suffixes.

ELL Support

Language Studying root words, prefixes,
and suffixes is an excellent way for
students to learn and expand their English
vocabulary. Have students create a deck of

A root word is the base word. It contains the basic meaning of the word. A index cards with a word part on one side
prefixis a word part added to the beginning of a word that changes its and examples on the back. Students might
meaning. A suffix is a word part added to the end of a word that changes its beginwith the word parfs In the chart and
N R may use an online dictionary to find
meaning. Knowing what common prefixes and suffixes mean can help you additional examples. Students can also add
figure out a word’'s meaning. word meanings to the cards and use them

as flashcards. Additionally, students can
Look at each of the charts to become familiar with a few common roots, Join with a partner to play one of the

following games with the flashcards:
prefixes, and suffixes.

« Match It One student lays out all his/her
cards with roots up, and the other

Root Meaning Example student lays out his/her cards with the
examples side up. Students take turns
aqua water aquarium identifying the matching pair, one from
each set.
bio life biography

* War Each student holds his/her deck of

gen birth, kind generate, genre cards in his/her hands, and both students
flip over a card. The first student to name

CCONNECTIONS ) Eng

Language Arts, Grade 8

CCONNECTIONS]) English Language Arts, Grade 7

Table of Unit 1: Chapter 1
Contents ¥ | Language: Prefixes, Suffixes, and Root W Meaning
- - o on | win -able, ole able o F—
Read these sentences from the article and use the information in the charts to
3 == - iner- | oetween ance -ence | stateof Reviw affes with stucents, noting thst
write your own definition of the underlined word. is oneway to
ore oetore Jon state, quali, or acion aecipher untamilarworcs. Remind
Students that even f they con only
. _ ) o0 forware: infaver of Jous, -ous charactrized by Iecogrize part of aword, they can combine
1. Chimpanzees also collaborate and form alliances in fights or when auesto
) » again, anew o a personwho doss something Figune oukthe meoning,
hunting.
Point ot the chart of sffces. Note that
Oten, aword's definiion does not exacty matchthe meanings of s parts. For example, ot every ordis as lincmre e to s word s port of
€351 anlyze 35 7Oy, INWHIER - MEans ree” 3nd cycls MEans “Wheel In 35 o SR he wors Specch. For xample, adding the sufix on
|| Bl|lU|s|K|~||=S|=E|=| 8B |oX]|? parts, look at context clues to figure outhow Ine word is being used i the senfence. 10 the verb confuse results in the noun
confsion.Note tht the sufs dons called
Read these sentences. Use the information in the eharts and context clues to write a definition for each anoun suffix. Ask students to point out
T \ndertned wird i sther moun sutfces inthe char, Hore them
Enteryourre Definition «categorize the adjactive suffixes —avie/ibie
= and ~ious/~ous Challenge students to
change nouns and verbs into adjectives
is hard o predicthow technology mightchange | | exer sourans
- 91 i o Enter your answer with these suffixes. Note that there are
inthe future,
aso acherb suffces,induding —y
i, and -uise,and have stucentsuse
Technology: kroceed ats y ‘these word parts to tumn adjectives into
steady pace; sometimes changes are ntermiten, o,
Therefare, tis importantto rejed any inflexible Enter your answer [RP——
views about how technology will change. We
should aces ptthat anything might happen and Language Have students work in muitilevel
ehape our views accordingly Dais or goups 1 use the word parts to
Gefin the words, Record tudent
& hie iiuilding Blocksrlol motslily iave:beenobeenved In Horchuman s S ]
animals. constiences We should always be thinking abot solve them a5 a closs i students need exra
how new technology can affect people and the. support
enironment
S ||B|U|o| K|~ E-||B- ||| X|?
Enter your response here

Figure 15: Connections: ELA Language lessons provide direct instruction and practice in morphology and include additional
support for ELL students
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Language Structures

In addition to determining the meaning of the individual words in text, readers must be able
to parse the syntactic and semantic relationships between the words. Syntax is grammar,
which is represented by word order and punctuation. “John gave the book to Jill” means
something different than “Jill gave the book to John,” even though the words are the same.
Semantics is the meaning of words and phrases as they combine to create the meaning
and tone of the text. The phrase “It was a dark and stormy night” evokes a very different
feeling and interpretation than “It was a cloudy, windy, and rainy night,” even though the
facts are essentially the same.

Implicit understanding of syntactic and semantic relationships in oral language develops
naturally in young children. The language structures of early elementary school books

are similar to what a child hears in oral language, so syntax and semantics are less of a
challenge in early literacy development for native, typically developing speakers of a
language, though explicit instruction may be necessary for language learners or students
with disabilities at all grade levels (Nippold, 2017). By middle and high school, the
language of texts becomes less similar to oral language as it becomes more academic.
The syntactic features of written academic language are more complex, such as the use
of multiple phrases and clauses within a sentence, and more compact, such as the use of
nominalization, or transformation of words like verbs and adjectives into nouns (Snow &
Uccelli, 2009). The sentence “You heat water, and it evaporates faster” is less syntactically
complex than “The increasing evaporation of water is due to rising temperatures,” though
the meaning is similar. From a semantic perspective, written academic language tends to
be precise, formal, abstract, and discipline-specific, resulting in the use of a wider range of
less-common words with more specific and technical meanings (e.g., “rising temperatures”
instead of “heat”). Understanding the semantic relationships between words within and
across sentences helps readers develop a more nuanced interpretation of the author’s
message.
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Developing Knowledge of Language Structures with
Connections: ELA

Both fluent speakers and learners of English will need instruction to parse the syntactic
structures and semantic relationships found in complex, academic texts. In Connections:
ELA, after close reading the text, the Language lesson provides instruction in interpreting
syntactic and semantic structures relevant to the text and prompts students to apply the
target language skill of the lesson in writing (Figure 16). Syntactic instruction covers topics
such as complex clause constructions, anaphora, parallelism, active and passive voice,
parts of speech, and punctuation. Semantic instruction focuses on authors’ language
choices and their impact on tone and message, and includes topics such as sensory
language, diction, dialects, and denotation and connotation. ELA Support in the
teacher’s guide provides instructional strategies to scaffold the learning of English
language learners (ELLs) who may find the skill particularly challenging. Students also
complete Project-Based Assessments to demonstrate understanding of the text through
multimodal means, using standard English constructions in their work.

ELL Support

CCONNECTIONS) English Language Arts, Grade 12

Language: Diction Display these sentences:

Syntax « The interrogation of the woman was not
‘what she had anticipated and thus she
frowned upon the occasion.

Syntax refers to the arrangement of words and phrases to create well-formed
sentences. Syntaxis part of a writer's style.

« The questioning of the woman wasn't
what she thought it d be, which made
her pretty upset.

Consider Jim Taylor's syntax in the following sentence from “Is Technology Stealing Our
(Self) Identities?”

Ask students the following questions:

and in seeking that enables us to stand out in the densely populated
cyber world, we unwitlingly sacrifice our true self-identities and shape our identities to
conform to what the digital world views as acceptable identity.

« Do the sentences express the same
general idea? (yes)

« Which sentence is more formal? (the first
one) Why?

« When would you use formal diction?
Informal?

Look atthe underlined phrases. They are part of a lengthy dependent clause
(‘Paradoxically . .. cyber world") that leads to an independent clause (“we unwittingly.

") declaring that we change ourselves to produce identities acceptable to other people.

Notice how the syntax in each clause works to build a sentence that is both artful and

meaningful
Diction
Diction refers to the word choice and style of expression a writer uses. Diction helps to There are several ways to vary syntax:
establish the tone of a text. There are two types of diction: informal and formal. « Try beginning sentences in different ways.
« Choose different types of verbs and verb tenses.
Formal diction is language that contains sophisticated word choices and does not use « Produce sentences of differing lengths
slang or contractions. « Vary sentence types: simple, complex, and

Example: The interrogation of the woman was notwhat she had anticipated and thus
she frowned upon the occasion.

Revise the paragraph to vary its syntax, reduce its redundancy, and increase its fluidity.
Create artful sentences that, like the ideas themselves, are complex while still being
clear.

Informal diction is language that contains informal word choices, contractions, and
colloquialisms (everyday language).

Example: The lady was asked questions in a way she wasn't expecting, so she got

pretty upset.
We come to see our identities as those we would like to have. Notthose who we

really are. We want to be someone else. We want others to see that someone else
We use social media to show another side to the world. We blur the line between
the private and public self. We accept ourselves based on our self-identity and not

Notice Ibn Battuta's formal diction. Rewrite each of the three sentences so that they
reflect a more informal diction.

1. ltis said, that one of the Califs of the house of Abbas was displeased with the people on our true selves.
of Egypt, and took it into his head to place over them one of the meanest of his
slaves, by way of punishment, and that he might afford an example to others.

Z||Bl|U|s|A|-|=|=E|=|B|X]|?
Z||BlU|o||K|-|=S|=S|=|@B || X]|?

Enter your response here.
Enter your response here

Figure 16: Connections: ELA Language lessons support development of language structure knowledge
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Verbal Reasoning

The literal interpretation of a text is only part of its meaning—language is full of ambiguity, and
readers often must go beyond what is explicitly stated to understand an author’s implicit
message. Figurative language such as, “The general was a cheetah on the prowl” must be
recognized and interpreted non-literally to avoid confusion. Inferencing is required to “fill in
the gaps” with logical connections between ideas: to understand the sentences “The
lightning struck. The hut collapsed.”, one must draw on background knowledge that
lightning strikes can cause fires and that fires can cause buildings to collapse to infer that
the action in the first sentence caused the result in the second sentence. (Singer, 2007).

Verbal reasoning, also called analogical reasoning, is a higher-order cognitive skill in

which similarities between concepts are identified and commonalities between them are
inferred within a new context (Vendetti, Matlen, Richland, & Bunge, 2015). For reading
comprehension, verbal reasoning includes the ability to recognize and interpret literal
versus figurative language and to know when and how to make inferences about what is
unstated in a text. Thus, verbal reasoning is a strategic skill that is dependent on a reader’s
vocabulary (Kievit, et al., 2017) and background knowledge (Singer, 2007). Comprehension
strategies instruction teaches students to be active readers who monitor their comprehension,
notice when something doesn’t make sense, and draw upon strategies such as rereading
more closely and making inferences to repair comprehension (Kamil, et al., 2008).

—— : ;
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Developing Verbal Reasoning with Connections: ELA

Teaching students to recognize and interpret figurative language in text is an important
aspect of verbal reasoning instruction. As part of Connection:s ELA’s close reading Focus
On activities, students identify, interpret, and evaluate an author’s use of figurative language
and literary devices, including metaphors, similes, personification, allusions, hyperboles,
and euphemisms. Students also focus on strategically recognizing when they need to make
inferences by combining background knowledge with textual evidence to fill the gaps in their
situation model of the text (Figure 17). Students use Annotation Tools while reading to mark
relevant textual evidence as guided by the Objective provided at the beginning of each close
read, providing a purpose for reading and grounding the inferencing process. The Teacher
Edition provides comprehension strategies for teachers to display in the classroom as a
reminder for students as they are reading text, encouraging them to read actively, recognize
the need to apply verbal reasoning that goes beyond the surface meaning of the text, and

implement strategies to unpack the layers of meaning of the text.

CCONNECTIONS) English Language Arts, Grade 7

= res Oiscuss D Foason v cnes

Passage Notebook =

Our Jacko
by Michael MOrpurgo (short story 750L)

" Discuss B Focuson

Interpreting Allusions

Before Reading

Focus On: Analyzing Figurative Language
‘Writers use many kinds of figurative language to make their writing come alive.

#n allusionis a brisf and indirect reference 1o 3 person, place, thing, or idea.Allusions can
300 depthto a work's theme orto a character

author's caft by exploring Elot's use of alusions. Wiiters use.
allusions to quickly connectwith ther readers by referending
universalidea or concept. For example, instead of saying “Let's

1 Hidden away under more Christmas
decorations, my mother had found a

‘Ojective: As you read the poem a second ime, pay attention to he allusions

Poe—— P : ot talkabout that opic because 5 oing tolad o otsof
& 0 large brown envelope. She gave it tomy Cirde other problems,”a wrier might s2y, "et's not open Pandora's

Jight bursting on the scen fike 3 sunami orwnatits. Do Intis se, impy rterencng the popuiar Greek myth
father. He opened it and took something ‘conveys a depth of meaning in just two words. For the second

out. The Love Song of J. Alfred Prufrock 20, 5k students to re.read the folowing ines containing

Metaphor: Says that one thing is another. My love for this cityis a firmly rooted tree; the: Y75, Elot oty alusions: 5-11; 35-36; 88-95; and lines 115-125

general was a cheetah on the prowi.

Personification: Gives human qualities to nonhuman things: The feaves danced in the fall
breeze. The trees spread their arms and waved away the birds.

Authors g language to create the oftheir writing. Mood
i the feeling that a work of lterature creates in the reader. Some words create strong
emotional impressions. The emotional impression of a word or phrase is also called
connotation.

Connect to Essential Question

Complete the following chart, identifying three examples of figurative language from “Our
Jacko,” whatthey mean, and what effect they achieve through their connotation.
Figurative Language Emotional Effect

Enter your answer Enter your answer Enter your answer

Enter your answer Enter your answer Enter your answer

2 “Its here, he said.“The notebook.” He
turned to the first page and read out
Toud: “This book belongs to Lt. Jack
Morris, actor, Shakespeare Memorial
Theatre, Stratford-upon-Avon. That's
Our Jacko! Its got atile: In my mind's
eye. Thoughts of home, some poems
Jnow and love.” He turned the notebook
over and looked at the back- It says, To
whoever may find this, please return it
o the theater in Stratford, where I
work; or to Ellie, my dear wife, and to
Tom, our lttle son, at Mead Cottage,
Charlecote Road, Hampton Lucy. T
‘should be forever grateful. Lt. Jack.
Morris, Sherwood Foresters. Ypres,
Belgium. It his writing, Our Jacko's
‘handuriting, from a hundred years
ago,” my father said, in a whisper
almost.

Letus go then, you and 1,
When the evening is spread out agalast the sky
Likea patient etherized upon a table;

Letus go, through certain half-deserted sreets,
‘The muttering retreats

Of restlss nights in one-night cheap hotels
And sawdust restaurants with oyster-shels;
Streets thatfollo ke  tedious argument
Ofinsidious intent

‘Tolead you to an overwhelming question. ...
O, donotask, “What stz

Letus go and make ourvisit.

In the room the women come and go
Talking of Michelangelo.

Remind struggling readers to use strategies to help them comprehend
complex texts in each unit. Display these tips in the classroom:
« Preview the text before you read. Consider the title, section
heads, and any graphics or pictures. Make predictions
« Adjust your reading speed based on your purpose for reading.
skim text to find big ideas. Slow down to grasp details. Close
reading s slower reading
* Mark the text as you read. Underline main ideas and write
questions in the margins. “Talk back” to the text.
« Visualize events, places, and information in your mind.
* Monitor your comprehension. Go back and reread if needed.
Connect what you don't understand to what you do understand

CCONNECTIONS) English Language Arts, Grade 10

¢

= o o Diseuss B vobutay 2 Fouuson

Focus On: Making Inferences

Readers are constantly making inferences as they read. An inference is a conclusion thatis
not directly stated in the text Itis based upon ideas in the writing and also your own
background knowledge.

‘Think aboutthe sentence from paragraph 3, shown below, thatlists examples of how
Americans pracice their freedom of expression. Fillin the response box below the sentence
with the inference you made as the reader of the text.

Fillin the inference related to the second sentence from the text shown on the second tab.
Then complete the chart by adding two more quotations from the text and your inferences.

What the Text Says. Inference About the Nature of Hitler's
Germany.

Inthis land the citizens are stil invited | Eqter your answer
to write plays and books, to paint their
pictures, to meet for discussion, to
dissent as well as to agree, to mount
‘soapboxes in the public square, fo
enjoy education in all subjects without
censorship, to hold court and judge
one another, to compose music, fo
talk politics with their neighbors
without wondering whether the secret
police are listening, to exchange
ideas as wel as goods, to kid the
government when it needs kidding,
andto read real news of real events
instead of phony news manufactured
by a paid agent of the state.

Freedom
by E.B. White (esssy, 12700

By 1940, Americans had been watching
for years as Nazi Germany's Chancellor
Adolf Hitler had used racist,
antidemocratic political speeches to
rouse his nation into a warlke fervor.
American writer E. B. White, in his
column for Harper's Magazine,
‘responded to the Nazi philosophy by
‘making the case for democracy.

+ . My first and greatest love affair was
with this thing we cll freedom, this lady
of infinite allure, this dangerous and
‘beautiful and sublime being who
restores and supplies usall. .. .

2 Buta man'sfree condition is of two
parts: the instinctive freeness he
experiences as an animal dweller on a
planet, and the practical liberties he
enjoys as a privileged member of human
society. The latter is, of the two, more
generally understood, more widely
admired, more violently challenged and
discussed. It i i d

=

CCONNECTIONS,) English Language Arts, Grade 12

Interpreting Allusions
An ailuion s 2 bref and indirectreference to  person, place, thing, or dea. Allsions can add depthto a
Work'stheme or o a character,

Objective:
allusion you find. Circle a name ifyou are unsure about who or what tis.

The Love Song of J. Alfred Prufrock
by T. 5. Elot (posty)

Letus gothen, you and ,

When the evening i spread out against the sky
Like a patient etherized upon  table;

Letus go, through certain half-deserted strets,
‘The muttering retreats

Of restless nights in one-night cheap hotels
nd sawdust restaurants with oyster-shells:
Streets that follow like a tedious argument
Ofinsidious intent

Tolead you to an overwhelming question. ...
Ob, domotask, “Whatis t2”

Letus go and make our visit.

In the room the women come and g0
Talking of

ey |- UV ©O® B Cancol

each s ®

Figure 17: Interpreting figurative language and strategically making inferences are part of Connections: ELA’s close reading
instructional routine for verbal reasoning development
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Literacy Knowledge

Just as studying a map helps people navigate a new area, literacy knowledge about the
purposes, structures, and features of print helps readers navigate, understand, and learn
from text. In early reading, literacy knowledge pertains to basic concepts of print,
including the idea that print carries meaning, how books should be held, and how to track
print across pages (Clay, 1993). As students begin reading across a wider range of genres
and text becomes more complex, explicit instruction about genre-specific text structures
can support them in comprehending and retaining information from text (Hall-Mills &
Marante, 2020; Hebert, Bohaty, Nelson, & Brown, 2016).

Text structure is how authors organize and connect their ideas in support of their purpose
for writing. Awareness of a text’s structure provides readers with a schema into which they
can organize text information as they read, guiding their attention, inferences, and
interpretations of the text, and supporting their retention of information after reading
(Graesser & Nakamura, 1982). Literacy knowledge is genre-specific, so reading across a
wide range of genres and topics can help students build and refine supportive structural
schemas. Researchers have found that explicit instruction in text organization patterns,
text features, and signal words that can cue readers to the patterns, and the use of graphic
organizers to conceptualize structures have an impact on students’ reading comprehension
and retention of information (Akhondi, Malayeri, & Samad, 2011). Writing supports
development of knowledge about text structure through application, which improves
reading comprehension as well (Graham & Hebert, 2011).
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Developing Literacy Knowledge with Connections: ELA

Connections ELA reading selections expose students to texts with a diverse range of
structures, including novels, short stories, plays, poetry, memoirs, essays, reports,
informational texts, speeches, news articles, and historical texts. As part of Connections:
ELA’s close reading instructional routine, students examine genre-specific structural features
of texts. Making Connections activities that precede close reading include a focus on fea-
tures such as headings and bolded words that can help students orient themselves to the
structure of a text, while Focus On activities after close reading guide students through an
analysis of text structure and its impact on meaning (Figure 18). For literary texts,
instruction focuses on plot structure such as chronological order and flashbacks; narrative
elements such as characters, settings, and conflict resolution; and structural elements
specific to poetry and drama such as stanzas and acts. For informational texts, structures
such as description, cause and effect, and problem and solution are examined, along with
text features such as headings and key words that are clues to the text’s organizational
pattern. Graphic organizers are a recurring feature of Connections: ELA literary knowledge
instruction, serving as schematic representations of a text’s structure, and Project-Based
Assessments include longer writing activities that allow students to practice text structures
in their own writing.

p— Table of Unit r 17
= Contents

@ Preview Concepts AS Vocabulary & Making Connections = Read ®° Discuss £ Focus On J Check

Making Connections Focus On: Analyzing the Structure of a Play
Read the following excerpt from the Greek play Medea by Euripides. Consider how text Most plays follow a structure of exposition, rising action, climax, falling action, and
features such as boldface, italics, and capitalization help you understand the scene. denouement. The action is divided into acts and scenes. Acts are major segments within a
play, and scenes are divisions within acts. This play is short enough to be considered a
one-act play.
Characters
Creon, ruler of Corinth The play begins with a prologue and ends with an epilogue. A prologue is an introductory
Medea, daughter of Aiétés, King of Colchis section of a literary work; it often establishes the context and gives pertinent background
details. An epilogue concludes the work, and its purpose is to summarize or comment on
Enter from the right CREON, the King, with armed attendants. the events of the play. Understanding the purpose of these elements will help you better

comprehend what you are reading.
CREON: Thou woman sullen-eyed and hot with hate

Against thy lord, Medea, | here command Notice that the play's action is not told chronologically because it has a flashback. A
Thatthou and thy two children from this land flashback is a description of an event that occurred before the present events. Itis

Go forth to banishment. Make no delay: interjected into the timeline of the play to explain something or give context to the story.
Seeing ourselves, the King, are come this day Placing events out of ime order is also called nonlinear plot development.

Ta see our charae fulfilled nor shall anain

Around the World in

80 Days Analyzing the Structure of a Court Ruling
by Jules Verne (e, tret) Witha partne, take tums by paragraph. paragraph, the lstener
T ot e summarizes what he or she heard.
o'clock in the midst of a Objective: As. jer the following ti

Summary of Miller v. Alabama (2012)
by Hailey Black (supreme CourtDecsion. 12201

G Facts
i parol
kansas. [Evan) ed
Alabama. Both Arkansas and i possibilty of p
‘convictions, givir i Jury no opportunity oys the specifics of their crimes, or
il
Alabama, 567 US. ___(2019).....
Pavingthe Way
: issued
w0 decisons that paved the way fora
4. Give evidence from the text10 SUPPORYOUT | | Enter your answer.

Figure 18: Connections: ELA focuses students’ attention on text features and structures that can help them mentally organize
textual information as they read
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Students learn the most when
Instruction is responsive to their
skill diversity

Reading is a multifaceted skill made up of sub-skills that are developed and coordinated
over the course of years. Thus, by the time students reach middle and high school, they
come to the classroom with diverse strengths, weaknesses, knowledge, and experience.
All learners are unique, and providing instruction and practice opportunities that are
targeted to their specific learner profile is the most effective and equitable way to move
all students towards common, grade-level goals (Biancarosa & Snow, 2006).

Neuroscience research has shown that the emotions students experience during learning
have an impact on the brain’s ability to remember what was taught. Instruction at a level
that is too difficult results in frustration and increases the production of the stress hormone
cortisol, which orients humans towards responding to threats in the immediate
environment. The increase in cortisol distracts the brain from focusing on the learning
objective in favor of identifying and eliminating the stressor. Novelty, on the other hand, is
extremely attractive to the brain, and results in the release of dopamine, which gives feelings
of pleasure and increased focus, motivation, and memory. Thus, when a learning experience
is too easy or repetitive, students may become bored and forget any knowledge gained, but
when a learning experience is novel and appropriate to ability, students are more likely to be
engaged and retain what they learn. (Sousa & Tomlinson, 2018).

Teachers can be responsive to skill diversity in their classrooms by using deliberate
practice to make learning experiences targeted and impactful for all students. Deliberate
practice is an instructional approach that includes setting clear goals, conducting

ongoing formative assessment to determine strengths and needs and to offer specific
feedback, and providing differentiated instruction and practice opportunities that fall within
the student’s zone of proximal development, a level that is challenging enough to stimulate
learning but not so challenging as to cause frustration (Ericsson & Pool, 2016).
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Goal Setting with Connections: ELA

Attention is a limited resource, and to learn effectively, students must know where to focus
their attention (Weinstein, Sumeracki, & Caviglioli, 2019). Providing learning objectives

at the beginning of a lesson gives students a goal on which to focus. Connections: ELA
lessons are organized around clear and specific learning Objectives that are stated at the
beginning of each lesson segment, so students know the expectations. The learning
objective is reinforced during the reading activity through the Objective Lens, which
instructs the students to identify and annotate elements of the text that are directly related
to the learning objective (Figure 19).

CCONNECTIONS]) English Language Arts, Grade 9

Table of Unit 4: Chapter 17
Contents ¥ | First Read: Author's Purpose

é Read ®° Discuss A= Vocabulary p Focus On o Check
|

Author's Purpose
In 1986 Elie Wiesel accepted the Nobel Peace Prize for his writing and relief work on behalf of Jews and other groups who have

suffered persecution.

Objective: As you read the excerpt from Elie Wiesel's Nobel Peace Prize Acceptance Speech, determine what he wants the
audience to learn from his experience and underline one sentence that expresses an important idea Wiesel wishes to convey.
Write your questions about persecution in your Notebook.

Elie Wiesel's Nobel Peace Prize Acceptance Speech
by Elie Wiesel (speech, 730L)

D‘_')) 1 I am moved, deeply moved by your words, Chairman Aarvik. And it is with a profound sense of humility that I accept the honor—

the highest there is—that you have chosen to bestow upon me. I know your choice transcends my person.

~N

Do I have the right to represent the multitudes who have perished? Do I have the right to accept this great honor on their behalf?
do not. No one may speak for the dead, no one may interpret their mutilated dreams and visions. And yet, I sense their presence.
always do—and at this moment more than ever. The presence of my parents, that of my little sister. The presence of my teachers,
my friends, my companions . . . This honor belongs to all the survivors and their children, and through us, to the Jewish People

with whose destiny I have always identified.

I remember: it happened yesterday, or eternities ago. A young Jewish boy discovered the Kingdom of Night. I remember his

©

hewilderment Trememher hic anonich Tt all hannened en fact The chetta The denartatinn The cealed eattle car The fierv altar

Figure 19: Connections: ELA supports goal setting with clearly stated Objectives, which are reinforced in the text with the
Objective Lens
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Ongoing Formative Assessment and Feedback with
Connections: ELA

Understanding students’ patterns of strengths and needs is key to delivering instruction
that addresses skill diversity. Formative assessment, or assessment for learning, provides
teachers with data on students’ skill development and is used to plan and modify
instruction (Wiliam, 2011). Formative assessment is often contrasted with summative
assessment, which is used to draw conclusions about learning that already took place,
without the intent to use the data for instructional planning or feedback. Formative
assessments are informal, low stakes, and often non-standardized measures such as exit
tickets and project-based assessments, which are administered frequently enough to
monitor small increments of progress towards mastery of learning objectives and support
timely adjustments to instruction (Biancarosa & Snow, 2006). A key aspect of formative
assessment is that the data must be used as feedback to both the teacher and the students.
For the teacher, formative assessment provides data on the efficacy of the prior instruction
and informs future instruction. For the students, formative assessment measures their
current progress and informs next steps toward mastery of the objectives.

Formative Assessments
. CHECK QUIZZES (On Perfection Next*—
interactive editions only)
« Three short Check Quizzes at the end
of each Read in the chapter.

+ Measures close reading and the focus
skill.

. In the excerpt, what symbolizes the con:
rarrator feels?
a. The cat's white marking that looks like & gallows. @
the
v

PROJECT-BASED
ASSESSMENTS

« Alternative and authentic assessment
through writing, research, debate, and
presentation.

» Demonstrate critical thinking and
synthesis of information.

&0

CONNECT TO TESTING

Connect to Testing « Prepare students for state and
- Eem——— national high-stakes assessments.

- Focus on academic vocabulary and
focus skills taught in the chapter.

&0

Figure 20: Three types of formative assessment that Connections: ELA
teachers can use to understand student skill development, provide feedback,
and plan targeted instruction
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Connections: ELA helps teachers pinpoint student strengths and needs with three types
of formative assessments (Figure 20). Each of the three reads in the close reading routine
is followed by a multiple-choice Check Quiz (in the interactive edition) that measures close
reading and the focus skill outlined in the learning objective. These Check Quizzes are
auto-scored so that teachers can review and respond to the results right away.
Project-Based Assessments are also included with every chapter to provide multi-modal,
authentic assessment of student skill development through writing, research, debate, and
presentation. These rubric-graded assessments allow students to demonstrate higher-order
skills that require critical thinking and synthesis of information. Teachers can add written
feedback as well that is tailored to students’ responses. Connect to Testing prepares
students for state and national high-stakes assessments, focusing on academic
vocabulary and Focus On skills from the chapter. When these assessments are
administered digitally using the interactive edition of Connections: ELA, teachers have
access to detailed, standards-based reporting available at the class and individual level
(Figure 21). Teachers can view item analysis and student responses to determine
individual, small group, or whole group needs for core (e.g., reteaching), intervention,

and enrichment instruction. Students can also view their scores and written feedback
when they log into the Connections: ELA platform, providing them with information about
where they have performed well and where they can improve.

PERFECTION NEXT" PERFECTION NEXT
Class Profciency Repoet Student Proficiency Report

Filters for Report Filters for Report
L Py r— | [ prpr— |~ | Clase: [ P 1 - Exglish Languinge Avs |~ [ P |~ |
Stucdmotsl: [ 81 Stderns | - [T prr— |~ P r—— |~ R prp—— -]
Oute Range: [Gaczzz] (] e [ourziva] B o e — |~ ] Dt Bange: ov.::lm M|_= [ T
[osssmc]
Clasx Fariod 1 - Egih Language At
Stucdantisk Al Skt
Duts Range: 0401722 Bru 0RTHE Wri B Heom - N L =
Santands Sndens < 457F G049 900 Soorm ] ]
) Englien Langusge Am = 5 "W 4 1 & English Language A o [ 57 /88
[+ Ltarem ] 5 w4 1
3 Beading: £ Raading: Limeaturn = ' ] 17420
= 5 ® 5 2
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[ERTRTS 100 L] 20020
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Le-1058 0 5 " 4 1 (RATIY) 0% L] 1010
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Figure 21: Detailed reports help teachers understand standards-based proficiency at the individual and classroom level
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Differentiated Instruction with Connections: ELA

Teachers can differentiate instruction by varying how students access the content, the
activities students undertake to engage with the content, and the ways that students can
demonstrate their learning (Tomlinson, 1995). Differentiation does not require completely
individualized lesson plans for each student in a class. Rather, differentiation is about
learning equity: it requires that the teacher understand how students are responding to
instruction and make appropriate modifications as needed to ensure that all students are
making progress.

Connections: ELA facilitates manageable differentiation through point-of-use support and
resources in the Teacher Edition, a supplemental English Language Learners Teacher’s
Resource, and student-facing supports in the Immersive Reader. In the Teacher Edition,
Remediation and ELL Support features provide scaffolding suggestions that are tailored

to the lessons themselves, such as breaking down a larger assignment into smaller parts,
having students work on an assignment in small groups, and providing sentence frames to
help ELL students respond in writing (Figure 22). The English Language Learners Teacher’s
Resource provides additional guidance in understanding ELLs’ language levels, using
heterogenous grouping to support ELLs, and making instructional modifications for
beginning, intermediate, and advanced ELLs while teaching close reading, vocabulary,
and reading passages (Figure 23). The Immersive Reader features in the interactive edition
of Connections: ELA provide additional scaffolds and accessibility features that students
can implement individually: text-to-speech, translation into more than 100 languages, and
a picture dictionary to help struggling readers and ELL students access the content; and
accessibility features such as text size, spacing, font, and color options help students with
disabilities read online text (Figure 24).

Resources ¥

Resources ¥ | Tooks ¥

Teaching Support

Pictorial Presentation Focus on How Structure Creates Suspense

Plan to have students present their projects to the class. If students have trouble discussing the order of events, ask

Encourage class members to share specific things they liked
or offer ideas for improvement.

ELL Support

Pictorial Presentation The pictorial presentation will be an
easier project option. Adapt the length of the captions to
the ability of the student, Remind English language learners
to revisit their analysis of the structure of the passage
before they begin their pictorial presentation; it may help
them decide how and why to choose specificimages.

them to think about the story as if it were the opening of a
movie. What is the first thing the camera focuses on? Does
the camera move from the larger scene to smaller details or
from smaller details to the larger scene? How does this focus
create suspense? Suggest that reading about the knife first
adds to the suspense of the scene. The reader immediately
wonders what is happening. Suggest that students might
want to number the paragraphs in the excerpt.

ELL Support

Figure 22: ELL Support and Remediation teaching support is provided at point of use so teachers can provide responsive

instruction targeted to their students’ needs
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Middle School Teacher Resource High School Teacher Resource

(CONNECTIONS] [CONNECTIONS]]

English Language Learners English Language Learners

Perfection Learning” Perfection Learning”

Figure 23: English Language Learners Teacher Resources are provided to help teachers understand and support ELLs in
accessing the content with instructional modifications

CCONNECTIONS) Engish Language Ats, Grade 12

CCONNECTIONS €

LS

brown-skin girls

2. drown-ing in tears

from E;J'lue-eyed dre
0 -

CCONNECTIONS) En. guage Arts, Grade 12
= |-

Figure 24: Immersive Reader features provide scaffolds that students can choose to implement as they are reading text,
such as text-to-speech, picture dictionary, and translation into over 100 languages
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Engagement and motivation are
essential to ELA development
iIn middle and high school

Students generally become less interested in reading and writing as they transition from
elementary to middle school, particularly if they have struggled with reading or writing in
the past (Kelley & Deck-er, 2009; Kear, Coffman, McKenna, & Ambrosio, 2000). Motivation
to read impacts how much students read, which has a direct impact on achievement in
reading comprehension (Guthrie, Wigfield, Metsala, & Cox, 1999), and students’
confidence in their own writing abilities is strongly linked to their motivation to write and to
their writing achievement (Pajares, 2003). Thus, providing ELA instruction that is both
motivating (promoting a desire to learn) and engaging (promoting active learning) is key for
middle and high school students. Self-determination theory posits that motivation is driven
by three innate human needs: competence, autonomy, and relatedness. Competence comes
from feeling successful in an activity, autonomy comes from feeling in control of one’s own
behavior, and relatedness comes from feeling connected to other people (Ryan & Deci, 2000).

Facilitating Engagement and Motivation with
Connections ELA

To build a student’s sense of competence, learning objectives should be clearly stated
and closely aligned with performance expectations for students, with frequent monitoring
of and feedback provided on student progress (Kamil, et al., 2008). Connections: ELA
provides specific learning Objectives at the start of each lesson segment that are tightly
aligned to items on the Check Quizzes available at the end of the lesson segment. The
Check Quizzes are automatically scored, providing students with instant feedback about
their performance in relation to the learning objectives. In addition, providing direct,
explicit instruction with scaffolding to students can help them feel successful with
challenging learning objectives and new concepts (Biancarosa & Snow, 2006).
Connections: ELA’s close reading instructional routine uses gradual release of
responsibility to support students with explicit, systematic, scaffolded instruction as
they engage in productive struggle with texts, growing their capacity to engage and
persevere in the development of higher-order cognitive skills (Show & O’Connor, 2013).
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To foster autonomy, students should be provided with opportunities for self-directed
learning, such as allowing them to choose their own reading selections or topics for research
and writing (Biancarosa & Snow, 2006). At the end of each chapter, On Your Own helps
students integrate ideas through suggested extension activities for self-directed learning;
students are presented with multiple options for reading, listening, or viewing additional
resources related to the chapter’s close read text. Connections: ELA also offers
Project-Based Assessments that include opportunities for students to select their own topics
for writing, research, debate, and presentation. In addition, the Annotation Tools in the
interactive edition of Connections: ELA allow students to annotate text, controlling the level of
scaffolding provided to them while reading via accessibility, language, and vocabulary tools,
and providing them with a sense of purpose and engagement while reading (Figure 25).

CCONNECTIONS,) English Language Arts, Grade 9 CCONNECTIONS]) English Language Arts, Grade 11

On Your Own: Integrating Ideas On Your Own: Integrating Ideas
"If MLK Had Tweeted From Jail” Author Interview

Read the transcripts or watchflisten to an interview with Tim O'Brien, author of The Things They Carried:
-jan-june 10-obrien_0.
story.php2storyld=125128156

King's entire letter is more than 7,000 words in length. What if King had tweeted his thoughts from jail? Go
online and read the USA Today article “If MLK Had Tweeted From Jail.”

pr.orgiemplates/:
Civil Rights in Alabama
Alabama was atthe heart of the civil rights movement. Many pivotal events occurredin this state that brought the

Wartime Stories

issue of civil rights into mainstream news across the nation. Create a timeline of civil rights events that Read other stories set during wartime or in its aftermath, such as The Red Badge of Courage by Stephen
accurred in Alabama, including Rosa Parks and the Montgomery Bus Boycott, the arrest of Dr. Martin Luther Crane, “An Occurrence at Owl Creek Bridge” by Ambrose Bierce, A Farewell fo Arms by Emest Hemingway, or
King Jr, the Freedom Riders, and the bombing of the 16th Street Baptist Church. “Soldier's Home" by Ernest Hemingway.

Music with a Message Military Draft

Musicis a powerful medium to deliver a message. Several songwriters and musicians put their protests to The military draft was used during the Vietnam War. Research how the draft worked. Discover when the draft
music during the height of the civil rights movement. Find the Iyrics and listen to “Eve of Destruction” by Barry was abolished and whether the govert has ever ing it

McGuire, “Blowin' in the Wind" by Bob Dylan, or “When Will We Be Paid for the Work We've Done” by The Staple
Singers. The song *Pride (in the Name of Love)" by U2Sontains averse about the assassination of Dt King

War Movies

Watch a war movie, such as Gettysburg, Glory, Midway, of Fiags of Our Fathers. Think about how the movie
portrays war and soldiers: are they heroic, flawed, complicated, fatalistic?

CCONNECTIONS) En:

Project-Based Assessment
Digital Presentation

and create a digital tation about an animal rights issue. Analyzing the Development of the Central Idea
Listen as your teacher or another stugent reads the text aloud,

First, search online using terms such s animal rights, The websile for the Humane Socisty of the United States, wwwhumanssocistyarg,

may be helpful in finding topic ideas. Develop alist ofissues and choose one that you would like to research. e 2 e (L S AT D FDE D

Finishthe folowing sentence frames in your Notebook
This text s mairily about

Next,find reliable sources for your information. Remember, websites that end in ed, goy, o org usually have more reliable information than
The author's purpose is

sites with many contributors such as Wikipedia. Checkthe site's Abouttab 1o find outif it is maintained by a reliable source, such as

university, government agency, research facility, or other reputable organization. -
. 6oy . P o Saving Our Sea Turtles

by Elizabeth Preston artcle, 1950L)

Gather the following informatian for your presentation:

‘@
+ Name and description of the issue [ “Already, this ofl spillis the worst environmental disaster America has ever faced,” President v
« Cause ofthe issue Obama seid on June 15, 2010. It would stll be another month before oil stopped gushing from e aneman dss
« What and how animals are affected . "
a into the Gulf of Mexico.
« Actions taken inthe pastto address the issue A — P
« Potential solutions to the issue .vluoe c 2
« Three of more sources used for the project: name of article, website, date vgioee $of nearby states braced for it to reach their [+
h they would lose all their business for the season. o Discuss ~
Finall, reate an Interesting and well-organized computer presentation. Each siide should have both an image or video and fext. Read the | ‘Then there were the Gulfs ofher inhabitants: the birds,fish, dolphins, and other ing : 0
rubric carefully s0 you know the expectations ofthe presentation from the beginning. Practice what you will say with each slide before L in the water or on the shores. O could coat the creatures and their habitats, poison them, P .
presenting to the class. If working with a partner(s), decide in advance who will share which slides. choke them, and drown them. And the Gulf's sea turtles, whose populations were already B Fomuson
fragile and in danger, desperately needed our help. -]
Use the following guidelines for your digital pres entation.
To receive the highest score, the Your igital presentation
Pproject must meet all of these criteria. + uses multimedia in a professional way and is appealing both visually and aurally (ie., to
the eye and ear)
i i Lo

Figure 25: On Your Own, Project-Based Assessments, and Annotation Tools give students a sense of autonomy by allowing
them to choose their reading and viewing selections, projects, and the level of scaffolding they need while reading
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Students need to experience a sense of relatedness to feel motivated and engaged: they
need to feel that their literacy experiences are relevant to their lives or to current events and
to engage with their peers in collaborative learning activities (Kamil, et al., 2008). The text
selections in Connections: ELA are organized by unit around thought-provoking Essential
Questions, which encourage students to think about and make connections to the texts
they read. Questions like “How are friendships built and broken?,” “What strikes fear into the
heart?,” and “What informs your decisions?” target issues adolescents will be faced with as
they learn and grow, and texts related to these topics make the reading relevant and
meaningful to learners. Further, texts that accurately and respectfully depict a range of
diverse racial, ethnic, and gender groups foster a sense of belonging and a better
understanding of others (Armstrong, 2021). Connections: ELA texts include representation
from a diverse set of authors, topics, characters, settings, and cultures so that students have
an opportunity to see themselves and others in what they read. Finally, collaborative learning
activities, such as guided discussions, promote relatedness, actively engage students in
comprehending and analyzing the text, and provide additional opportunities for feedback
when students respond to one another’s comments. Connections: ELA’s close reading
routine provides Text-Based Discussion Questions to foster group and partner conversations
about the text; Project-Based Assessments include collaborative activities like a Round-
Table Discussion; and online discussion questions are available as well through the
Collaboration Wall, which allows students to view and respond to one another’s answers

to text-related prompts (Figure 26).

ProjectBased Assessment
Roundtable Discussion

Project-Based Assessments
Roundtable Discussion

The stucy of brain development nas led 1o many revelalons about e teenage brain. Science has fevealed hatine way ateenager makes decisions an
o = science has implicatons for he Justice system, for schaols, and forstate gover at

Participate in a roundtable discussion on the following question as posed by the author in the text.

Did the people in the stories do the rightthing by keeping Lucy and Katina in captivity? Why or why not?

In a rouncable discussion, all students are equal and everyone participates. Arrange your seats in a circle 5o that all participants can see Snouldihe govemment aiways treatteenagers e same as i does adults?
one anotner, The teacher or a discussion leader may sit in the middle. Come to the discussion with an open mind and be prepared for a
challenge! You will be evaluated on the following A3 you paricipate inthe discu oo wih details tot Also, you o cther reliadle
nd hol Use another shast
Expectations for Discussion
o— pr— \ [orP———— \ P—— |
Listen respectiully Speak atleast two times ‘ ‘ |
Lookat speaker. Referto the text o support conclusions.
1n a roundiable discussion, all stucents are equal and everyone parlcipates. ATange your seats In a irce S0 thatall paricipants can see one another The
Followtext references. Ask questions teacher o a discussion leader may sitin the m me o he ciscussi
Take notes on what the speaker is saying Offer reasons to support your point of view. !
‘Write down follow-up questions. Be open to ather students’ comments and questions, You wil be evaluated on the folloving:
Before the discussion, find two other sources that will help you answer the question. Make a copy or print out the sources. Highlight Expectations for Discussion
information that can be used as evidence to support your answer to the discussion question. Listening ‘ Speaking
I
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Project-Based Assessment
Rounditable Discussion

Parcipate in 3 oundtable discussion on he following opic Discussion Questions

Delineate and evaluate Betty Friedan's argument that able: American women should use their eneray toward a meaningful pursuit beyond that of wie and Diractions: Answer aach of the folawing questians and share them with
malher Challenge the auhor's cams where appropriate your classmates.

all studenis ars participates, There tions and all are to b respeciad. Aangs your 1. This passage is written in the third-person point of view. Analyze the Robert Methven %3 .1
cats hat al partici pants can See one another. The teacher or a dscus he middle. Rememberto Speak iearly and narration more deeply, noting whether it is omniscient (following all I think Jesse brings up a good
er | order, fo diction (e & of words), volume, syntax (how words are put characters) or limited (adhering closely to one character). Give point. | agree with this historical
e Examples. context.
Like -Reply 20
s |Blula|a-|[=]z]=|@ |[«]|=z]2? Jesse Deming

Expectations for Discussion
That's the quote | found Robert.

The author wrote this text in 3rd person limited. We only see Abdul's

Listeni ° Sreskina perspective in the story. In line 10, the author writes “Already he was HEoeCy
fone, vocabulary mule-brained with panic”. This shows Abduls feelings and thoughts.
Tak e speaker s saying
Write down pertinent follow-up questones. 2. Abdul has only one line of dialog in this excerpt. How does the narration
help the give the reader a sense of his character's attitude and how he
2 Which ar faulyof miss their mar? As you thinks? Give Examples

o0k o ofhertests you read.

Prepare for your discussion by evaluating Betty Friedan's arguments. Which of her argum
pattcipate inthe & wil condusions

Figure 26: In-person and online discussions give students a chance to relate to one another, making instruction more
personal and engaging
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Connecting research and practice
with Connections: ELA

Knowing that so many middle and high school students struggle as readers and writers, and
understanding the short- and long-term consequences of poor reading and writing skills,
educators, caregivers, and stakeholders have a duty to provide students with the best ELA
instruction possible to ensure they develop the literacy skills they need to succeed and thrive
in college, career, and life. The Science of Reading and the Learning Sciences offer
research-based insight into how people learn in general, and how they develop language
and literacy skills specifically. With explicit, systematic instruction in key literacy skills that

is responsive to skill diversity, engagement, and motivation, students can develop the
advanced language, literacy, and critical thinking skills that are the goals of middle and high
school. The research-based instructional approaches found in Connections: ELA can propel
students toward becoming thoughtful, independent readers, writers, and thinkers.
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